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ABSTRACT - .
In 1972, the Student Counseling Center at Illinois
State University initiated a paraprofessional prograam to assist
students of the university in meeting their needs. This paper
discusses the role, selection process, training, and supervision of
the 72 undergraduate students currently employed in the program. The
general role of these paraprofessionals includes peer counseling,
information, and referral duties. Additionally, each student is
assigned to vork in a program area in either the Student Counseling
Center or the Academic Advisement Center. In-service training for the
paraprofessionals begzns with a three-day workshop in the Spring
semester and another in the Fall prior to the beginning of the second
year. During the acadeamic year, this training is conducted through a
university class, "Student Advisor Laboratory”, for which each
participant receives three credit hours. The author discusses several
critical elements which must be developed and maintained in such a
paraprofessional program. (Author)
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Selection and Initial Training of the

. . _ . Paraprofessiomal e

R, James Clack o
Iilinois State Universicy ' - 7 "i

Catlioa o

In 1972. the Student couneelina (:enter at Illinoie Stete Univereity
initinted a pereprofenionel progran to eniet etudente of the university

~ in meeting their needs. . rhe role of the pereprofeeeionel vas defined as

v -

being a peer eouneelor, a source of infomtion perteining <o the campus
it'e operntion rnlee, end proceduree, end being a referrel e;ent for other

_ campus and coumnity agents, . ‘the peraprofeeeionele sre houeed in "nivereity
residence lulle' however, they bave no obligation or dutiee perteining to '
_the. nenegenent function of the reeidence lulle. All eelection, treining. )

_supervision and eupport of the pereprofenionale ie the responsibility of

e A L T

. the Student Couneeling Center. Ourrently. 72 undergreduete etudente ere

= .‘ o At

employed in the pareprofeesionel role. l’ey for ‘the pereprofeeeionnle ie

.;equivalent to the cost. of ‘room and boerd for one ecedenic yeer end ie paid
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_ every two veeke in the forn of ehecke.

. 3 ‘i’i -
RIS &

~ The role of tl;e pereprofeuional ie divided into two nejor ereee, [

) generel role and a progren role. The 3enere1 role includee the peer couneelin;,
informetion, nnd referral dutiee wbieb the parapro ie treined to neke avail-
ble to eny fellw rtudent. Additionllly, eech pnrepro il e;eigned‘ to work
in a progren eree in either the Student Couneeling oenter or the Acedenic
Advieement Center. Sample program rolee include perepros eerving as peer
advieore in the Acedemic Advieement process, as emell group fecilitetore in
_Counseling Center outreech progrm such as interpereonel ekille workehope,
hunen eexuelity seminere, bleck-white reletione groupe end e veriety of

_ vocational exploration and life planning'workshops. .
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Over the three years of program operation, the criteria used in the
selection of psrsprofessionsls hss evolved. Curtently. six major criteris
are applied in the selection of. psraprof.essionals' interpersonal skills,

"motivation, entrepreneur orientation, grade point ‘average, year in school,

" and flexibility and scceptsnce of different life styles.

- The s;l;ét.ioh"procea's for pjsrs‘profzc's’sionals is as follows. Students

. atei-i'eq‘ueszfed £o 'spply shd Vto llsve thi'ee vpet;sonal %coﬁcp&tioﬁ f.otvsrded
" to the selection comnittee. inié‘ ‘applicstion ‘forin includes demographic data,
previous vork experiences » previous orgsnizationsl menberships and respon-
sibilities, and questions regsi'ding motivation and skill applicants see
themselves hsvi:ng. ' ‘Bach appl'icsnt is Eheo interviewed by a pair of current
pazis”professioosls‘. This initial interviéw.is for evaluation purposes and
also co clsfi:t'y chs dcs'ctiption‘snd .requirsments for spplicsn_ts. The inter-
‘viev incl\idess role plsyiné situstion for the purpose of assessing the
dpplicant’s interpersonal and helping skills. ‘“At the conclusion of this
session, the interviewers complete an evaluation and Fatiiig form and forward
it to the sslsction comittse which is composed of t:hree psrsprofessiousls

and three Counscling Center staf.f.. '.l'hc comit:tce thcn evsluates the sppli-

cations, recommendations and firs't' intervisw evaluations, "The number of

prospectivs enployses is ‘then reduced to spproximstely twice the number

Frged e o . . fovem
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needed for the coming yesr.
o ‘.l.'he next step in the selection pl."ocess is small’ group ‘interviews and

individusl intu-vievs with a ‘professional staff meimbér for each of the

’ remsining spplicsnt:s. 'l'hree hour small group sessions vith about’ ‘ten

Lt

applicants per 3i'oup are held. ‘l'he purpose of this cxpcrience is to further

evaluate interpersonal skill, fleicibilitjr. and ability to function in small

@




group setti.ngs. " The groups are co-led by trained graduate etudent: vhile
‘ a staf.f. menber observes for evaluati.ve purpoaes and completer. an evaluati.on

i -
fom for eech participant. Each epplicant then has a 30 mlnuta 1nterv1ew
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7w1th a profeuional staf.f. member of the cOunseling Center. “who completes an
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evelueti.ve f.orm.
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?mally. on the basis of applicati.ons . recomendatiens. paraprofessioullo'
interview evaluation, group interview evaluati.on, and profefu‘ional interview
. e T
.evaluation. the comi.ttee ukes 1t: ﬂ.nel selections. N
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Initial '.-mxnig of .the Paraprofessionals - :. -~ . u: . ..

Re;tly selected paraprofessionals attend a three gly;,gregiglegtu,lﬁyorkehep
at the conclusion of the school year where they receive basic trei.ning in.
information dissemination, referral procedures, and helping skills. They
thett join the veteran parapros for five days preg-eervice training iomediately
prior to the start of the fall semester, ’

Informatica and referral training is accomplished priurily through
didactic input by professional staff members, through small grohp discussions
combining new with veteran paraprofessionals, and through reference to tile
S.A, Manual which includes information covering over 150 campus and community
resource agencies 1nc1udirg contact and referral procedures.

Peer counseling skills training s accomplished through the use of a
microcounseling training paradigm. Using this training concept, parapros are.
instructed in the following skills: attending behavior, open-ended responding,
minimal client encouragement, paraphrasing and reflection of feeling, goal-
setting, and & sequence for decision-making., This skill training is presented

with a conceptual model of peer counseling which defines the helping process




as auuting others to explore and defi.ne tbei.r situation or problem. state
~ their goal:. and develop and mpleunt a course of action. The major
coqmnt: ued in the training are :ki.ll ducri.ptionc. nocieli.n;. vi.dco
simln:i.ouo. supervised role-playi.n;, and feedback. !oth profeni.onnl staff
and uloctcd vetcun pauprofeuiouls are used as tuiuer/:upervisor: in
this ptoceu. L ‘ J .
Bully. w ttainug the perapros p.rticipcte 1n  } grovth m.'oup
‘experience :tructued to uult then in evaluating. tbei.r strensclu and
vesknesses as helpers and to explore and develop st_ra;ogtc.o :£°" )

improving as helpers.
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In n lnrgo ocnle pnx‘nprofeuionnl progran. in-aervice nuintn' and
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) on-going mnpervuion plny crucfnl i'oleo. m fornnr provideo for the
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continuing dcvelop-ont of knoulodgn and skills while mpeﬁ:lai.on is the

LA

procQ;. whi.ch tunalntu tu:lning 1nto hprovcd behnvioul effccti.vencu.
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poe i In our progun, 1n-aer\'1.oe tuini.ng fcr pnuproteuionnlo begi.na wi.th a

Y N .- :
3-day wotknhop 1n tln Spring .eneoter "and nnothn' 1n the hll prior to the
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beginning of the .chool yur.. 'l‘he objecti.ves of tbcu NMM. avre:

RN

- Q1) ‘ro orua?. new pnrnprcfeuionnl. to the Oounaeliug ccntct" 1:0 brond

\“ o «A B

e objecti.ves nnd thei.r pnrzi.culnr roles withi.n chnt organtzntion, and (2)
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to begi.n thei.r aun. trni.ni.ng 1n both 1ndi.vidun1 nnd gtonp helpi.ng .ki.lla.

Detnilo of tben votkohopl have been ducuued by thc previoun preunter.
‘| L. .v,' 1‘; ), .?
Dutiu the ncndenic yut, th:la tuining is conducud through s

oy

o

:mni.versity clau, Student Advilor Laborntory, for vhi.ch eacb pauprofouional
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recei.veo three credit houu for ‘enrollment. Trai.ning emphui.o in thu course

3, y»;‘
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pr:l.mari.ly relatea to the parnprofennional’s geneul helpinc rolc, parti.cularly
cuch £unctionc as 1nfomti.on duseninntion; ufer;nl tuintng and eruu

¥ st o A

1ntemnei.on. (A bri.ef tcpicnl cylnbn- of the cu:ren& conrae ta nttnched to

IS A5

, our ham:iout). In nddi.tion, thc nypronch utiliun in thd couue nllo\u for
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. continmd ol:i.ll developnent by nsinc the micto-counaeling laboratoty ‘method.
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‘ content .1tuationa are selected tton class 1nput mterulo and fron pnu-
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protcui.onll. peuonll oxpori.ences.
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In-service training related to the pnrticular program ares 8 parapro-

~ fessional might be assigned (i.e., oucrench, career davelopment, ncndenlc

advisement, etc.) is accomplished in a different manu. ', Each professional

7‘




staff person tespcnslbi‘e l(n"e- opeelflc“p’r:ogun area conducts training of
* both his professicnal and pereprofeulonel staff together., This way,
paraprofessionals are actively imlved 1n not only the dellvety of a
particular eervlce, but in the plennlm and eveluetlon as well, Skills

end reletlonehlpo unlque to thlt pertleuler ectlvity ere developed eoopeu-

AT

e

tlvely between ell levele of stef.f. 1nvolved ln the pertleuler progun.
Supervlelon of. tbe peuprofeeolouel 13 bullt 1nto t:he progun fomt.

’Coheelvenese end a sense of. 1nvolvement on the perenrofeeelonele part are

A -

eeelly developed ln thle tulnlng f.omet.

PN

, l'erhape the most eruclel d:l.menelon of our syeten end eertelnly the
most difficult to develop is the profenlonal-pareprofeulonel relationship
'reletlng to, the generel peer eounsellng role. A profeuloml staff pereon,

designated as a trelnetlsupervieor le delegated tbe teeponelblllty for a8

H

) group of peraptofeselonele ln s pertleular llvlng area (umlly 6-9). The

profenionel staff persons role 1: to be both s reeouree peuon and a source

of euperv:lelon for the pereprofenlonel'e lnfomll peer eouneeliug contacts,
In eddltlon, lt is hoped thls :eletloneblp my eleo provlde s helping -context
4 wbleh the pereptofenlonal may ntlllee to votk on hle/her own peroonel growth

. 1uuee. Flnelly, 1t hopefully provides the prof.eoelonel euf.f. pereon vlth

PN

eome feedbeck ebout tbe eurtent etudent enviroment* et leut thet segment

vblch the pereptofeulonal comes in eonteet wlth. Whlle thle role le
[t B
B erlclcel ln terns of. boch trelnlng end dally eonmolcetlon, it 1is eleo the

ja ' . '

» bnoet complex to develop end ulnteln. Such 1nuee as gelnlnc truet, looking

. e

good in front of your profenlouel onpervleor, end 80 on, ell enter into

-

this reletlonehlp.
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In summary, I would like to quug:t that in a large paraprofessional

. program, particularly one with mlci.plc fnnctiom such as oun. uveul
critical elements must be developed and nunuincd thtou;h 1n-:etv£c¢

tui.gi.u apq oupemoi.on. First, a sytte- co imuu the concimtng
dcvelbpunt of panptofenioml: is eucncul. A koy elmnt of thio

on-going development must be a system of profcnioullpluptofeuiml
nlatiomhip which can deal with thc pcttonal danlomg of 1ndividul
paraprofessionals. Secondly. a network of" 1nccr-group c;o-niucim must

be created to allow feedhack sufficient to measure’the mt -of comulins
activities and to conduct appropriate supervision of 'iﬁ’t’aprotoniml behavior.
Without clear conceptions of re:pomibuiein and linu of eo-nmlcntiou.

mltiple fuucti.on large scale program ‘can cnily dovelop urious noulc

‘" problems.
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The following topi.ul aress are dult vi.th in this course:
Basic D!.unuons of Conmity lhntal llulth

A briaf expolurc. thtough lcctu:u and ruding of the current ideas and
dimensions of community mental health. Emphasis will be placcd on the
i rolo of pnuptotouiomll in improving services.

Role Defi.nttion anc Puﬁctiona of Student Advuorl .

Given tho princi.plu and ;onll of mental health agcnci.u in gououl as
.+ & context, discussion of the Student Advisor role, its purpose and goals,
is pmunted. m. is designed to follw-up ptc-anployunt vorluhop
training in this ares. . . -

Basic Interperscnsl Belping Skills o A
A conceptusl .model and geveral skills bui.c to cffective belpi.n; d.ntct-
vievs are presented, modeled and practiced via role playing experience.
This is a major dimension of the.course, Approximately one-third to
ne-hclf of the semester will be spent in skill development.

Small ctoup Ludouhip l‘eclmiquu

Several basic lki.lll related to the leading of small groups for oducl-
tional or personal growth reasons are presented. In addition, some
common group dynumics issues are reviewed. Practice leading groups
under supervision is included. )

Crisis Intervention

The basic approaches to bandling interpersonal crisis as 'well' as the
referral and support resources available are reviewed, simulated and
practiced in role playing situations.

Suicide

Basic principles of dealing with this specialized sit:ation of crisis
intervention are dealt with. Current principles of suicide assessment
and treatment are discussed and practiced in role playing situation.

Depression

Basic elements of depression and helping reactions to deal with depressed
individuals are discussed, simulated and role played.

Envirommental Assessment Techniques

Skills in learning how to assess whether or not various elements of the
1.8.U. environment are contributing positively or negatively to student
grovth are discussed. A written instrument is utilized to give Student
Advisors practice in assessing clmntl. The instrument is used in their

job setting. )
10




Drug Education

Basic understanding of behavioral symptoms of various drug usage and
training in appropriate belping reactions to such behavior. Enphasis
is on initisl assessment and reaction to situations Tesulting Zrom
diug misuse.

Career Development

Discuss the Sasic conceptusl framework of the Counseling Center Career
Development Program. Familiarization wita programs such as Life Planning
Workshops, Career Development Seminars and Career Bxploration Groups in
order to refer students accurately to these services.

Human Sexuslity

To develop an awareness of basic concepts of human sexuslity, the
general developmental problems students fre in the sexuality ares,
and the techniques utilized to help students deal with their sexual
development in a positive manner.

Homosaxuality

To develop an awarensss of homosexuality and a sensitivity to students
concerned about their sexual identity.

Academic Advisement

Use of the basic information necessary for Student Advisors to understand
University requirements, discuss academic policy with students and

assist them in the selection and planning of courses is focusad upon.
Case situstions representing typical problea aress are presented.

Ethical Guidelines

The ethical principles guiding Student Counseling Center operation are
_explained with particular emphasis on the fmplicalirns of these for
Student Advisors in their paraprofessionsl roles. Paxticular stress
is placed upon confidentiality of communications in helping roles with
students,

11




- Poraprofessionals’ Mecepsctive ou Persprofessional Progesms
lb naae is .u- curluou'.' 1 ma muty-!ou yoar pif ve'u;c;: tnd "a Jmtor(
st Illioots State Mnuity. _ . I R
nmo!monogmon";!m Entofmmw
ssicnsl: Selection ining ard rvluon" is to !ocu on -y upcttcmn

- and mtlou as n undergraduste - paraprofissioasl lulpor.. o ’

lc!m 1 mn to tcll you- about ny ‘axperiences and ruetim. b ¢ mld 1ike
to define what 1 sesn by tha term "pcumtuuoul holpb:" 'ro ne, 8 pnupro-

tcuioui helper is a person without tla formal e:macuu tot a “orofessional™

poottion iu s ;tnu locul ogmy ‘rhu a person uy be conudcud as a

s Taed a

pauproteutoml in one utth. sud as a protcutoul in mt!ut.

My experience as & paraprofessional halper bigan upon my return to college
after the service: At that time, I was selected'snd trained as a volunteer with
PATH Telephone Crisis Center in'Normel, Illinois, e

Bolcéuon m by appuutiou nd tanrvm vtth one of tln nluumn vhc

iy

vas also a gudutc uudnt 1ia mun; rmhology at nuaou sutc._ ‘lbq
interview focused on ay tessons fot bcconing a volunmr uul -y aplcuttm for

the role. . )
'rutatu asa voluutur tncluod ﬁn gmy unim aul fin pbou toen

training sessions over a ttvc mk portod. ‘l.'ninta. emuud o! a;n otuauuon

and hov to lundlo dmg ?ollo. uicual cn.na. ml uua uul a ftul nvuv

: )
-2 1 LR

bole puyu. m tb. mjor tulnm -nthod aad the eo-unlution onuo uu

PR

lidud to pauphrusu; nud unceuou ot !nunu tuponu:. B
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After initially finding a good desl of personal satisfaction in listening
to and talking:.with callers about their situations, and after showing interest
in the center, I was asked to become a trainer/supervisor. As I continued
ootkinc on the phones and 1n tuining, I began to question and doubt ‘that R
pnuphru:ln; and 'reflocttml were enough . to help cqlleu ﬁnd wayn of dealing
with theu' crisis situations. 1 began to question the focus of tni.ni.ng upnr: o
informational facts without an equl foctu on cffecti.ve hclper ntti.tude: and
training in decis:lon-uking skills, S e

After 1 was at u‘m approximtely :1: aonthn, 1 vu nppoi.nted to s vacancy
on the Bonrd of Ditectou. l!ere 1 began to see the ptoblens nnd politi.ct of
operati.ng a com:nity agency I began to see the lack of 1ntetnn1 co-nnicnti.on
in the centet nnd the lack of a consi.stent on-going tuin:lng fomlt with quli.ﬁed
trainers which 1 conaider the basis of an effective lny helping nervice. Seeing
that the necessary changes 1n traiuné.‘ ;n;Mnion and couwni.cnti.on vete being
undemined by a leadership powerplay, betwsen ‘the di.rector and the board, I
became a bi.t overly ideslistic and frustrated and re:igned after approximately

& year at PATH.

B_xgtience as a Student Advisor
Selecti.on for ny role as a Student Advi.aor vas acconplisbed through an

application, an interview and role plays with two mnptofeuionnl:, a smll
group dlscussion, and an 1ntetview with a nenior :tnff mber. ‘ '

Trai.ni.ng was in four major sections: Initial lnd on-goi.ng tuining for tbe

general peer counseli.ng role and initial and on-going tui.ni.ng for the apeci.ﬁc

« -,
program role.

>

Initial trai.ni.ng for the genernl peer counseling role. I found ‘to bc useful
3 "‘ - 5 ' 2' - e " R :m'
and 1nfomt1ve. It included i.nfomti.on about mim cmpm reoourcet and

TR o e

couz,anicntion skills tui.ni.ng nhtcb 1ncluded s decision-nlking nodel ‘for bclpi.nz '
others. ‘ 13




e, :,Og-gq!,tig training -for the wggne,u} role was in my opinion poor, iu that
it eonsuted of ;lectures about the“intgzaal working of various campus offices.
I had hoped for.more of a pe::onpllptofeuional gtowth experience- for dealing
vith thé issues.involved in. pn;cprofeuional helpi.ng and for more 1ra1n1ng 1n '
handling yarious situstions (1.e., criais intervention, groupl) ' S
During wy:first semester as 2 s::ndent Advhor, I found that the dorm

reminded me. of the. ,barracks, vhi.cb tutned oe off. uo:t ot tbe guys vere
approximstely five years. younger tlun me and we vere coning fton di.fferent
divections. I tended to be rather quiet and enjoyed a slower style of li.ving,
vhile most of the people in ny dorn 1ived much faster. ; _ '

‘ I dién't reiahte“well to the people as a "whole,’ and thus found myaelf lacki.ng
as a helpe'r,'whi.ch"f"think‘ﬁdé me even faore cautious snd -quiet:. I did help
initiate and cevelop ';;'abzin ‘siinan relations committee to deal with'the Black/uhite

problems and wothed with a few peoi:le on an irregular basis,.’

'l

It vas also during this’ ﬁtst semester tlut I took Dr. Clack's undergraduate
course "Communication siuub" in Helping Relationships”. While the coutse
emphasized lisggni;!'g.' to otheu ‘and helping them to come to their own answers, I
found myself pushing courses in Academic Advisement. A good number of the smdenta
c. vho came thtough Accdanic Advimnt were unsure of their academic and career goal:.
- Using the. compunication :skills I was learning, I tried to help. them explore thei.r

interests and abilities to. a limited degree. 1 felt s greater deure to help the
students I-saw to {iud some meaning in being in school than in tening them what
courses .they should take, I.often.took "too much time" with students while the
administrative idea was to. .'get them in and get thp_q‘out'", an attitude I had
gotten fed up with in the service. ... . _

- -After a rather,nasty confrontation with my .supervisor in Acadegnic' .AMlemt,

1 was reassignad to .the genersl. outreach program, the second semester, in which I

became: a--skills.trainer/supsrvisor, u‘}th Dr.. Clack in his communication skills course.




It vas during this second semester that T began developing a training manual
for lay helpers. Having been through PATH training and Student Advisor training,
1 found them both lacking a practical, easily digestable rap guide/training
supplement that lay helpers could refer to. The manual was to show helpers how -
to handle various situations (crisis intervention, small group leadership, .
referral, and interviews) and to serve as & ;upplement to the training program,

especially skills training.

Current Position

Currently, I am the Coordinator of the Veterans Assistance Se;vicg of the
Illinois State Veterans Association. Vitb a staff of six gtuégnt veterans, wé
offer peer counseling/referral services to local vets.

In addition, I am a trainee/supervisor with two sectiéﬁs of thelundergraduate
course "Communication Skills and Helping Relationsh#ps", I act al‘a,sropé discus-
sion leadef in the basic concepts of helping gpq 1n-oqe ugction also assist in

presenting skills.

Conclusion/Recommendations for Paraprofessiong;,T?ginigg/Sgpervision

' Both from my experience of being supervised and trained as a paraprofessional
helper and from the perspective of training an§ sppet%tclng’athers, I have reached
the following tenative conclusions about the gpals_and directions of paraprofessional
training and ;upetviqion. T

The goals as I see them are:

1, ~To help the paraprofessional define his role, to find his limitations and

assets in that role, to define his eth;cql'htandatds and goals for that role.
2. .To assist the paraprofessional in his personal g;owth.

3. To provide the paraprofessional with information of resources, training in

skills and abilities to help people make appropriate decisions. -
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4.

6.

1,

2.
3.

4.

LR

To train paraprofessionals in skills to assess and mon:tor the community
helping system.

To seek to mutuslly define the professional paraprofessional relationship.
To teach the basic concepts of 1né1viéua1 helping and group process.
Trained supervisors could be more effective in their roles if they:

View the paraprofessionsls as able, as coupeteht and as an effective team
member.

Have knowledge of quality comtrol methods.

Have special training (perhaps a course in their professional training) to
train/supervise paraprofessionals.

Are willing to relate to the paraprofe:sional as they want the paraprofessional
to relate to others.

Aré willing to allow the paraprofessionals a significant and influential voice

in the policy formation and direction of the program.




